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Abstract: This study explores the challenges faced by English as a Foreign Language (EFL) learners, with a particular
focus on the psychological barriers that hinder their confidence and fluency in speaking English. The research examines
How learners’ self-perception, anxiety, and lack of opportunities for regular practice influence their ability to
communicate effectively in English. Using a descriptive-exploratory methodology, data were collected from 100 higher
secondary students in Nawabshah, Pakistan, through surveys and interviews. Findings reveal that a significant number
of students struggle with anxiety and fear of making mistakes when speaking English, which adversely affects their
language proficiency. The study identifies the lack of opportunities for regular practice, particularly speaking, as a
major obstacle. It also explores various strategies that can help overcome these challenges, such as consistent exposure
to the language, enhancing listening and pronunciation skills, and creating supportive learning environments. The
research contributes to understanding the cognitive and emotional factors influencing EFL learners and offers practical
recommendations for educators and learners to improve English-speaking abilities. This study aims to provide insights
that can inform effective teaching strategies and learner support programs, ultimately enhancing the language acquisition
process for EFL students.
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1. Introduction

English as a foreign language (EFL) is spoken by millions of people around the world and is often used as
a global language of communication in various fields, including business, education, and tourism. Language is
employed as a communication method to relate to one another’s sentiments, opinions, and identification, and
language is also employed as a method of communication (I Wy Ana Kurniawan, 2024; Cloudia Ho, 2020).
The fact that most individuals can speak many languages is becoming increasingly obvious in today’s culture. In
this century of globalization, English has firmly established itself as a language for intercultural communication,
a language for cross-border business transactions, and a language for international study (Cloudia Ho, 2020).

The majority of people on earth speak English, with an estimated 400 million doing so as their first speech
and a plus two billion doing so as a foreign or second speech(Mahiques & Diaz, 2024). Anyone who wishes to
interact with people from throughout the world should learn English. Since English is not our nation’s primary
language as a civilization, learning English is essential if you want to communicate with people outside the world
(Raikan et al. , 2020). Despite its widespread use, learning English as a foreign language can be a challenging
and complex process, as it involves acquiring a new set of grammar rules, vocabulary, and pronunciation
(Ahmed, Mahmood & Pasha, 2024) There is a range of both linguistic and cognitive grasp, involving factors
with affective implications that make the lives hell for EFL learners in their language learning achievements as
well as motivation. To gain a deeper perception of these issues and how learners adapt, researchers have sought
out different types of research on EFL learner beliefs about language learning (Park & Lee, 2006). The results of
these studies contribute to an understanding of different factors that affect the learning process language
proficiency, cultural background, and the context in which language is learned. English, at the same time when
it does not let their confidence level soar while speaking in the language (Tayyab, Imran & Arif, 2023). The
problem was that the learners were faced with speaking, and they were afraid of making errors when conversing
in English. However, language learners also go through anxiety when learning a new language. Language fear is

3

sometimes known as “xenoglossophobia”. It’s a feeling of apprehension and worry brought on by using or
studying a second or foreign language (Gallagher & Savage, 2023). A foundational model for understanding this
anxiety was proposed by Horwitz, Horwitz and Cope in 1986. They identified foreign language anxiety as a
distinct and complex psychological phenomenon stemming from three main components: Communication
Apprehension, which is the fear of communicating in the foreign language; Test Anxiety, the stress associated
with being evaluated; and Fear of Negative Evaluation, the social anxiety of being judged by others. This model
suggests that language anxiety is not a simple fear, but a multi-faceted response that can directly impact a
learner’s confidence and willingness to communicate, which is a central theme of this study (Horwitz, Horwitz &
Cope, 1986). Foreign language anxiety, however, can also impact persons who do not generally experience fear
in other circumstances since it is situation specific. Language acquisition problems, self-related cognitive
problems, social positional differences between speakers, and a fear of identity loss can all contribute to language
anxiety. When learning to speak a second language, learners frequently experience feelings of worry,

uneasiness, and trepidation. These emotions are thought to represent a damaging outcome of communication in

the target language. According to ( Maclntyre, 2003 ), linguistic aptitude and motivation are the main
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determinants at this stage, which means that fear and anxiety have little to do with the learner’s initial interactions
with the foreign or offshore language.

Later, several levels of anxiety began to emerge, the diversity of which is greatly influenced by the
character of events. One type of anxiety is a person’s propensity for tension and unease, while the other type is
the condition of anxiousness, which is described as the trepidation experienced at a particular moment in time,
such as having to speak in a foreign or second language in front of peers (Elaldi, 2016). To get accurate
responses, it is necessary to address some newly developing challenges that influence English language learners in

today’s society. The researcher posed the queries to support his claim on the root cause of these problems.

2. Research Questions

This study will serve to investigate the challenges encountered by EFL learners, as well as their views about
how they can resolve these difficulties. Here are the research questions.

(1) What problems do English language learners face while trying to speak it?

(2) What are the psychological barriers that prevent English language learners from speaking confidently?

(3) What are the most effective strategies for tackling this problem?

3. Research Objectives

The purpose of this study is to provide accurate information that will be useful for ESL/EFL students. The
purpose of this research is to investigate the challenges ESL students encounter in their learning and how these
students perceive and strategize those hurdles. We therefore undertook this study too.

(1) To Recognize the Psychological Barriers to Speaking English Fluently and Confidently.

(2) Understanding the efficacy of these strategies and recognizing emerging patterns or trends in their
English language learning challenges the perception & approach of learners.

Recommendations that intentionally arise from the results of this research will be developed for language
learners and educators to support more effective, efficient ways in which English as a foreign learner can

overcome challenges.

4. Significance of the Study

This research’s relevance is helpful for understanding and addressing the issues encountered in learning
English as a foreign language (EFL). This paper explores the psychological factors inhibiting learners from
speaking English and potential ways to overcome these barriers. It can be useful for educators, language
learners, and researchers working to enhance learning outcomes in this context and promote better language-
learning strategies. In terms of academia, this study adds to the burgeoning field of applied linguistics by
examining language learning more intricately at a learner-centric level. In addition, this research may carry
conceptual consequences that language learners and educators can use for designing well-structured academy

teaching models as an intervention. Because English as a foreign language (EFL) learners have different ways to
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overcome learning activities and also perceive these tasks differently from EFL teachers’ perspectives, it allows
teacher educators to identify how best they can teach their students in using the materials that are suitable to help
them reach their intended goals. The research may also help to uncover the psychological and cognitive processes
behind language learning, contributing towards better practices that can improve how a person learns another
human or machine language. In general, this study can add to TEFL ELT academia and practice by providing

some practical ideas for learners/educators.

5. Literature Review

The difficulties experienced by English language learners are rarely mentioned in the research that is
currently accessible. When learning a new language, a student would reportedly experience anxiety and
apprehension frequently, as per (Qureshi e al., 2023). A person’s self-consciousness, self-related cognitions
that make learning a certain language challenging, variances between each learner, and goal language cultures
can all contribute to anxiety (Trevarthen & Delafield-Butt, 2013). The interviewer, the learner, and the learner’s
anxiety about losing one’s own identity are all influenced by the speaker’s unequal social status. (Fatima, 2024 )
asserts that most second language learners find it difficult to learn, acquire, and analyze the language, and it is
believed that language instructors must consider these anxiety emotions to inspire learners; as a result, they worry
about how other people will perceive them (Soomro ef al., 2019). Language instructors thought it was essential
to support and encourage people who were just beginning to speak a second language for them to benefit and get
extra comprehension as well as to complete the main task in the chosen language.

Learning to communicate in a second or foreign language typically causes worry, trepidation, and
uneasiness among second-language learners. Speaking is the intentional use of words to convey meaning,
according to(Hosni, 2014). To encounter, comprehend, practice, and acquire a new language, young learners
use spoken language as their main tool. Oral proficiency is one part of language acquisition, and young students’
spoken language in the classroom is thought to be the main source of language learning. The ability to learn and
communicate in a foreign language effectively can, however, be seriously hampered by speaking issues (Saeed,
Sarwat & Imran, 2023). Despite how much they may already know about the English language, English as a
foreign language (EFL) learners still struggle with speaking. Numerous studies show that oral language
development in the classroom has largely been overlooked, and also that instructors often use linguistic
competence more frequently than pupils do. However, the teacher’s speech language rarely serves as a vehicle
for pupils to learn new information and explore new concepts (Bakhsh & Gilakjani, 2021). To effectively
address oral communication issues in an EFL setting, researchers must have a clear understanding of the
conditions and the nature of the issues.

There are some unexplored areas in the corpus of research that have previously been done because the
majority of studies hardly cover how to handle the challenges that English as a foreign language learners face.
Instead, (Lababidi, 2016) notes that there are several difficulties that both students and instructors must overcome
while studying English as a second language. These difficulties are brought on by a range of fundamental causes
for learners that have their roots in the particular psychosocial and educational environment of the learner (Saeed,

Sarwat & Imran, 2023). The learner’s affective and cognitive predispositions are taken into account when
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learning a foreign language. It is believed that the feelings of concern, anxiety, and dread that L2 learners
typically encounter when learning to speak a second language inhibit confidence and have a poor and detrimental
impact on target language contact ( Ahmed, 2019). In this context, my research mainly focuses on the
psychological factors of students that hinder their English language acquisition and also analyzes new challenges
that today’s students are facing while learning English and gives the possible ways to cope and learn English

effectively.

6. Study approach

To understand and appreciate the issues faced by high school students learning English as a second language,
a descriptive-exploratory methodology was chosen. The choice of descriptive research was made because it is
designed to define the traits and processes that go along with a particular subject or event-for example, for
instance, the difficulties encountered by students in high school learning English to be a second language. The
exploratory approach was chosen because its goal is to examine subjects deeper and uncover the patterns or trends
that may not have been apparent with descriptive techniques only. Because English as a foreign language learning
difficulties are so multidimensional and dynamic, a descriptive-exploratory approach was chosen because this
would best encompass high school students’ experiences and difficulties in this regard. The deliberate use of the
exploratory and descriptive methods gave a greater understanding of the topic. It allowed for gathering specific
information regarding it and discovering the general trends or patterns in the field.

The research area of this study comprised hundred students from higher secondary school students who were
all learning English as the language of their choice at the same time. They were selected by convenience
sampling: In convenience sampling, components of a sample are chosen only for their proximity to the
researcher. Since there are no additional selection criteria involved, those samples are selected quickly and
easily. The students were chosen because their experience and level of English competence varied between the
different linguistic and cultural groups, in addition, they included the female and male participants aged 16—18

years.

7. Material and Method

This research aimed to explore the experiences of 100 students learning English as a foreign language across
five Higher Secondary Schools in Nawabshah, Pakistan. The primary data was collected through a survey
administered via Google Forms. This questionnaire gathered information on the students’ learning history, their
motivation for studying English, the strategies they use to improve their proficiency, and their personal
experiences with any obstacles encountered during their learning journey. To gather more in-depth qualitative
data, follow-up online interviews were conducted. A purposive subsample of five students was selected from the
survey respondents to provide more detailed knowledge of their personal experiences and challenges with learning
to speak English.

We can observe that the duration of attendance for students varies across the five different schools (Figure

1). In general, the majority of students at each school have been attending for 1-2 years or 3—4 years. Schools
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2, 4, and 5 have a higher percentage of students who have been attending for 3 -4 years compared to other
durations. School 1 has a more balanced distribution across different durations, while School 3 has the lowest
percentage of students who have been attending for 1-2 years. Overall, it appears that most students across the
schools have been attending for a moderate duration, with fewer students at the extremes of less than 1 year or

more than 4 years.

Why choosing english as a foreign language

L AN Response
School 5 .-- EEm To communicate with friends
mmm To excel in academics
=== To improve job opportunities
School 4 --.:m 25 To travel abroad
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Figure 1 Duration of attendance at five Higher Secondary Schools in Nawabshah, Pakistan.

Based on the data presented in Figure 2, we can observe variations in the reasons why students choose to
learn English as a foreign language across the five different schools. According to the graph, School 5 has the
highest number of students who chose “To travel abroad” that indicates their strong interest in international
experiences. On the other hand, School 4 stands out with the highest number of students selecting “To excel in

)

academics, ” which suggests a focus on educational achievement. Additionally, School 3 has the highest number
of students who chose “To improve job opportunities, ” It highlights the practical motivation for learning English.
Lastly, School 1 has the highest number of students who selected “To communicate with friends,” that

emphasizes the social aspect of language learning.

STUDENT ATTENDANCE DURATION BY SCHOOL
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Figure 2 Reasons forlearning English as a foreign language across Five Schools.
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Figure 3 shows the distribution of challenges faced by students across five schools in four key areas:
grammar, listening, speaking, and writing. The most significant challenges are found in Schools 1 and 5, with
School 3 is showing a notable portion of students struggling. In listening, the difficulties are more evenly spread,
particularly affecting Schools 2 and 3, followed by School 4. Speaking challenges are predominantly
concentrated in School 3, with Schools 1 and 4 also experiencing some difficulties. Writing poses the greatest
challenge for students in School 4, followed by Schools 3 and 1. The variation in challenges across different
schools is showing that each school has unique areas where students require targeted support to improve their

English language skills.

Grammar Listening Speaking Writing

aSchool 1 mSchool 2 m School 3 = School 4 m School 5  School 1 ®School 2 8 School 3 & School 4 & School 5 wSchool 1 mSchool 2 mSchool 3 = School 8 School 5 wSchool 1 mSchool 2 mSchool 3 = School 8 mSdhool 5
Figure 3 Distribution of English language challenges across Five Schools.

Anxiety is a significant factor across all schools, with School 5 experiencing the highest levels, followed by
Schools 3 and 4. As shown in Figure 4. Decreased confidence is particularly prominent in Schools 1, 4, and 5,
while School 2 shows the least impact in this area. Frustration is another common response, notably affecting
students in Schools 1 and 3 more than in Schools 2 and 4. Stress is prevalent, especially in Schools 1 and 3,
while School 2 students seem to experience the least stress. The data reveals that learning English is associated
with considerable emotional challenges, particularly anxiety and frustration, suggesting that students in these
schools may require additional support to mitigate these negative impacts and enhance their learning experience.

Impact of Learning English on Students by School
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Figure 4 Emotional challenges in learning English across Five Schools.
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The results show that School 1 has the highest number of satisfied students, while School 5 has the lowest,
as detailed in Figure 5. School 2 and School 3 have a mix of satisfied and dissatisfied students. School 4 has a
similar number of students in each group. Overall, the chart (Figure 5) shows that most students are satisfied

with their English classes, but there are some differences between schools.

Survey Responses on English Classes Satisfaction

Response
. Very satisfied
== Dissatisfied
= Satisfied
- Neutral

o @

Number of Students
e

o \1 \‘a \b \.,
5’ & & & &
Schoal

Figure 5 Student satisfaction with English classes across Five School.

The first part of Figure 6 shows how many students think each teaching method is useful. Many students
find group work, studying alone, and interactive lessons helpful. Specifically, 28% of students think group work
is useful, and 20% of students like studying alone or interactive lessons. Teacher feedback isn’t as popular but is
still appreciated by 24% of students. The second part of the chart looks at how students from different schools
prefer these teaching methods. It shows the number of students from each school who think each method is “very
helpful” or “somewhat helpful. ” We see that students from School 3 and School 5 really value teacher feedback,

while students from School 2 and School 4 prefer group work and studying alone.
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Figure 6 Student perceptions of teaching methods across Five Schools.
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Figure 7 shows how often students struggle to learn a foreign language. Most students assume that they
sometimes or rarely face challenges. Only 30% of students never face any trouble. However, 20% of students
often find it difficult.

Frequency of challenges in learning as a foreign language

Yes, frequently

No, never

Rarely

Sometimes School 1

School 2
School 3

School 4
School 5

Figure 7 Frequency of challenges in learning a foreign language.

8. Findings

8.1 Lack of opportunities to practice speaking English regularly

One of the main obstacles to English as a language that foreign users face is the lack of opportunities to learn
how to speak the language regularly. The most common theme among the participants of the study was the
difficulty in finding enough time or resources for routine conversations, a problem that was identified as one of
the biggest challenges. Insufficient practice can be damaging to the process of language learning by exposing the
language to a repetition of language by itself, individuals can increase fluency as well as the accuracy of speech.
There are many motives for people learning English in the context of a second language to find it difficult to
regularly practice their English. The lack of native English speakers or learning sources could pose a challenge to
some people, while others are likely to be restricted by time constraints from work or other obligations. Social
and cultural expectations can also influence the way people behave, leading to certain people feeling
uncomfortable or anxious in English at social gatherings. Although English as a language that is not native to us
presents many challenges to daily practice, using it regularly on a regular schedule is vital to developing language
knowledge and expressing oneself definitely across all aspects of everyday life, like work, education as well as
social interactions. The ability to overcome obstacles by regularly practicing is crucial for those who want to

achieve excellent results while learning a third or even a foreign language.
8.2 Anxiely and self-perception can hinder fluency and confidence in learning English as a foreign language

A subtheme of my research about the difficulties related to English as a second language is the impact it has
on self-perception and anxiety, limiting confidence and fluency levels. Our study revealed that the majority of

participants felt awkward speaking in English in front of other people. This can result in a decrease in confidence
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and fluency when using a language that is not their own. A 16 —year-old female student expressed having a
difficult time speaking English in the classroom: she said “When speaking out loud in front of others I often get
so overwhelmed and freeze up; forgetting everything I planned to say”. The fear of speaking English is evident
from our responses to the survey and nearly half of respondents reported feeling anxious or uncomfortable talking
in English. The anxiety was also related to the perception of self; many respondents reported being worried
concerning their grammar and accent in speaking English. One participant, a 17-year-old male student, stated
that he felt embarrassed about his grammar and accent while speaking English, which prevented him from
speaking with his desired level of confidence. This sentiment was confirmed by surveys, with 3 of the five
participants saying they were embarrassed while speaking English.

The findings suggest that anxiety and self-perception play a major aspect in keeping the language-learning
process of communicating in English easily and with confidence and definitely, preventing -effective
communication in English. The psychological influences could lower confidence levels and hinder the capability
to efficiently make use of this language to make communication more effective. Overall, my findings suggest

that speakers of English as a foreign language face several challenges when it comes to learning the language.

9. Discussion and Analysis

Being able to communicate effectively in English is essential for being competitive, especially in the current
generation when English is the primary business language. Being able to speak the language gives one the
advantage of working in a firm that offers a better income as most employers expect candidates to be thorough
and fluent in English to work in a legitimate organization. People should learn English as a foreign language
since it is now a universal language and the language of communication that connects us to the progress of the
outside world. Our ability to travel to more locations throughout the world without encountering language hurdles
grows as a result of learning English. Table 1 shows the affective reasons that, according to student perceptions,

prevent them from speaking English confidently.

PERCEIVED BARRIER PERCEIVED IMPACT
Overuse of Mother Tongue High Impact
Hesitation in Speaking Neutral Impact
Grammar Consciousness Medium Impact
Lack of Vocabulary Low Impact
Ungqualified Teacher to Teach Medium Impact
Lack of Motivation Low Impact

Table 1 Affective reasons that prevent English language learners from speaking the language.

A deeper analysis of the barriers presented in Table 1 reveals the powerful influence of the local learning
environment. The finding that ‘ Overuse of Mother Tongue’ 1is perceived as a ‘ High Impact’ barrier is
particularly telling. In a context like Nawabshah, where opportunities for authentic English immersion outside the

classroom are limited, students naturally rely on their native language for daily communication. This lack of an
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English-speaking environment means that classroom instruction becomes the primary, and often only, source of
practice, making any hesitation to speak within that setting even more detrimental. Furthermore, the ‘ Medium
Impact’ attributed to ‘ Grammar Consciousness’ suggests that the pedagogical approach in the region may
prioritize grammatical correctness over communicative fluency. This focus can heighten the ‘Fear of Negative
Evaluation’ previously discussed, causing students to become overly self-critical and hesitant to speak, thereby
creating a cycle of anxiety and avoidance.

This finding can be powerfully interpreted through the lens of Horwitz et al. ’s (1986) Foreign Language
Anxiety (FLA) model. The students’ reported ‘ Hesitation in Speaking’ and high ‘ Grammar Consciousness’ are
direct manifestations of the model’s core components. The ° Hesitation’ aligns with Communication
Apprehension, the fear of authentic communication, while the anxiety over grammatical errors is a classic
symptom of the Fear of Negative Evaluation. Furthermore, the perceived ‘ Lack of Motivation’ and the ‘ Overuse
of Mother Tongue’ can be understood not just as causes, but also as consequences of this anxiety, avoidance
strategies students use to escape the discomfort described by the model. This theoretical framework confirms that
the challenges faced by Pakistani EFL learners are not isolated issues but are interconnected facets of a specific
psychological profile of language anxiety, thereby validating the model’s applicability in this cultural context.

In Table 2, the effective ways to prevent the difficulties that English language learners encounter are listed,
including excessive use of the mother tongue, hesitation in speaking, grammar consciousness, lack of
vocabulary, an unqualified teacher to teach, and lack of motivation. In the accompanying text, you have
provided more detailed information on these findings and how they were arrived at through interviews with
participants. Notably, the outcome results from the experience and opinions of the participants in the research
study. These findings could not be universally applicable to English language students. These research findings
illustrate the way that diverse elements contribute to students struggling to speak English. The majority of
participants have identified “Excessive Use of Mother Tongue” as having a detrimental influence on their abilities
to communicate in English well; however, their home languages’ syntax and grammar may serve greater
flexibility and ease in comparison to English in interaction. Language learners who are learning English have a
variety of challenges to overcome in trying to increase their proficiency in the English language. They face issues
with inadequate exposure to English at home, low high-quality language classes in schools as well as a lack of
resources and material accessibility and motivation problems. Strategies for improving English speaking
capabilities included constant training and exposure to various ways, like listening to native English speakers and
asking for benefits from your teachers or exchange partners, as well as with internet-based sources. This
highlights why consistent opportunities for practice are crucial for learner development. Furthermore, the research
confirms studies that have shown the fact that regular exposure and practice are vital to improving English ability
to communicate. This study, however, illuminates the issues learners face in accessing the right resources as well
as materials and coping with a subpar level of English language teaching. The issues were not extensively studied
in the past and could be an area for further investigation in research studies. Moving forward, a bigger-scale
research project could prove beneficial to confirm the payoff and identify any more problems or efficient ways to
increase English proficiency.

Also, consideration should be given to the specific situations and personal experiences of every learner along

with their personal ethnic or linguistic background as well as the way they may affect or facilitate learning and
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communicating in English. It should however be considered that these payoffs may not apply to every English
learner since the study sample may not be representative of a wider number of people. It is necessary to conduct
further research to confirm the outcome and identify extra issues and methods for developing English skills. The
study offered insights into the issues English Language learners encounter and the methods they use to enhance
their abilities in speaking. This study is subject to several limitations that should be considered when interpreting
its findings. The most significant limitation is the sample size of 100 students confined to a single city,
Nawabshah. While this provides valuable insights into this specific context, it limits the generalizability of the
results. The findings may not be representative of all EFL students across Pakistan, who may be influenced by
different regional, cultural, and educational factors. Future research should endeavor to include a larger, more
geographically diverse sample to enhance the external validity and confirm the broader applicability of these
conclusions.

Future research could take a variety of directions on this issue. One area of research could be studying how
exposure to and education affects English-speaking talent and developing effective methods to enhance these
skills. Investigate the role of motivation in the process of learning a language, as well as its impact on learners’
English capabilities. In the end, this study suggests the need for consistent access to English in a variety of forms
in addition to accessing top-quality instruction in language and other sources is crucial to improving the learners’
English spoken ability. Policymakers and educators should consider these considerations in the design of language
learning applications and systems of support as well as the learners themselves. They can improve their English
ability to communicate through opportunities to connect with native English speakers with websites or software for

learning languages and practicing speaking English frequently themselves.

EFFECTIVE WAYS DESCRIPTION
Practice the Pronunciation Highly Effective
Reading Grammar Books Effective

Enhance Listening Capability Effective
Practice Private speaking Neutral
Be Optimistic Less effective
Speak the Language Regularly Highly Effective

Table 2 How to deal with the difficulties that speakers of English as a foreign language encounter.

The strategies identified as ‘ Highly Effective’ in Table 2, namely °Practice the Pronunciation’ and °Speak
the Language Regularly’, offer a clear roadmap for building confidence. Focusing on pronunciation is not merely
about phonetics; it is a direct method for increasing intelligibility and, consequently, reducing a speaker’s
anxiety about being misunderstood. When learners feel more confident in their pronunciation, they are often
more willing to engage in conversation. Similarly, the ¢ Effective’ rating for enhancing listening to capability and
reading grammar books highlights the symbiotic relationship between receptive and productive skills. By
strengthening their listening skills, learners gain better models for pronunciation and rhythm, while a solid
understanding of grammar provides a structural foundation that can make spontaneous speech feel less daunting.

These activities build a passive knowledge base that actively supports and enables more confident speaking.
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9.1 Practical Implications

The findings of this research offer several practical implications for students, teachers, and school
administrators. For teachers, the clear impact of anxiety suggests a need to create low-stress, supportive
classroom environments. This could involve prioritizing pair work and small group discussions to build
confidence before requiring students to speak in front of the entire class and focusing on communicative success
rather than perfect grammatical accuracy during speaking activities. For students, the results highlight the
importance of building confidence through private practice and seeking out low-stakes speaking opportunities to
gradually overcome their apprehension. For school administrators, these findings indicate a need for professional
development workshops for teachers, focusing on modern pedagogical techniques that can help manage student

anxiety and effectively implement communicative language teaching in the classroom.
9.2 Limitations and Future Research

It is important to acknowledge the limitations of this research, which may affect the generalizability of the
findings. Firstly, the study utilized a relatively small sample size of 100 students from a single city, Nawabshah,
Pakistan. Secondly, a convenience sampling method was used to select participants, which means the sample
may not be fully representative of all higher secondary students in the region. Finally, the data was collected
through self-reported surveys and interviews, which can be subject to personal bias or inaccurate self-perception.
Therefore, while the findings provide valuable insights, further research with a larger, more diverse, and
randomly selected sample is needed to confirm these results.

The issues were not extensively studied in the past and could be an area for further investigation in research
studies. Moving forward, a bigger-scale research project could prove beneficial to confirm the payoff and
identify any more problems or efficient ways to increase English proficiency. Also, consideration should be given
to the specific situations and personal experiences of every learner along with their personal ethnic or linguistic

background as well as the way they may affect or facilitate learning and communicating in English.

10. Conclusion

This study was undertaken to provide a deeper understanding of the psychological and practical barriers that
hinder the development of English-speaking confidence among higher secondary students in Nawabshah,
Pakistan. The research confirms that language anxiety is a primary obstacle, with findings revealing that a
significant number of students experience fear and apprehension when speaking English. This anxiety is largely
rooted in a fear of negative social evaluation and making grammatical errors, a situation intensified by an over-
reliance on the students’ native language and a consciousness of grammatical correctness over communicative
practice. Furthermore, the study identified a critical lack of regular opportunities for authentic speaking practice,
which participants cited as a major barrier to improving their fluency and confidence.

These findings have significant practical implications for EFL education in the region. There is a clear need
for educators to foster low-stress, supportive classroom environments where communicative success is valued

alongside grammatical accuracy, thereby reducing the fear that inhibits participation. While this study provides



233

Qamarnisa Leghari  Yongzhi Liu Imran Khan Idrees

valuable insights, its limitations such as a localized and convenience-based sample highlight specific directions for
future research. Future investigations should employ larger and more diverse samples to enhance the
generalizability of these findings. Additionally, longitudinal studies could track the effectiveness of specific
pedagogical interventions designed to mitigate anxiety and increase speaking confidence over time. By continuing
to explore these learner-centric challenges, the field can better support students in becoming not just proficient,

but also confident, speakers of English.
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